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Introduction

This study aims to present the counternarratives of 
students of color in higher education by emphasizing 
their educational experiences that influence 
academic success 



Background of the Problem 

Dominant discourse in academics, policies, and mainstream media:

Black/African-American 

students:

● Academically inferior

● Disruptive behavior

● Dispassion for learning

● Dropouts

(Harper, 2009)

Asian American & Pacific 

Islander students:

● Model minorities

● Educationally successful

● Overrepresented in higher 

education

● No academic challenges

(Teranishi, Behringer, Grey, & Parker, 2009)

Chicano/Latino students:

● Few go to college

● If they attend college, are 

predisposed to drop out

(Harper, 2015)

- This dominant discourse, or stereotypes, are grossly inaccurate

- Not representative of the diverse U.S. college student population 

- Harmful to the educational processes and outcomes of students of color



Purpose of the Study 

From a transformative worldview, this study aims to examine the racialized 

experiences of students of color through counternarratives that inform their 

resiliency, persistence, and completion at 4-year public universities in the U.S.

Frameworks

● Critical Race 

Theory (Solórzano 

& Yosso, 2001)

● Anti-Deficit 

Achievement 

(Harper, 2012)

Research Questions 

1. What is the relationship between transformational 

resistance and academic success for students of color 

at 4-year public universities?

2. How do students of color develop resiliency when 

faced with negative racial climate at 4-year public 

universities? 



Research Design
Mixed Methods: combination of qualitative and quantitative approaches 

provides a more complete understanding of counternarratives of students of 

color than either approach alone (Creswell, 2014).

Explanatory sequential

● First phase: study will begin with a broad 

close-ended quantitative survey to generalize 

results of students of color at 4-year public 

universities

● Second phase: qualitative, open-ended focus 

group will be conducted to collect detailed 

views of the students to explain the initial 

quantitative survey (Creswell, 2014)



Sampling and Recruitment

● Setting: 4 year public university 

● Participants: Students of Color 

● A group analysis will be conducted of the 

following groups: Black/African American, 

Chicano/Latino, Asian American, and 

Pacific Islander students

● Sampling technique: 
● Random sampling (quantitative)

● Purposeful sampling (qualitative)

● Participants will be recruited by emailing 

directors of multicultural centers to email 

their listservs of students about interest in 

taking surveys (Brown, Henderson, Gray, 

Donovan, & Sullivan, 2013)
○ Recipients of the survey will be encouraged 

to forward survey to acquaintances that 

meet sample requirements 

○ From quantitative survey results, a subset 

of students will be identified for the focus 

groups



Quantitative Data Collection and Instruments

Data Collection

Surveys are selected to access information 

related to demographics, educational success, 

and ideas about transformational resistance 

from a large group of students of color from 

each subgroup identified for the study (Creswell, 

2014). We will use surveys to identify students 

from each subgroup for selection for our focus 

groups.

The survey will be given to 350 individuals and 

will take 15 minutes to complete. 

Instruments

● Online survey will be comprised of items 

related to demographics, transformational 

resistance, and educational success

● Designed to understand demographic 

composition and academic success of 

students of color 

● Considered results from literature on 

educational experiences, critical race 

theory 



Qualitative Data Collection and Protocols

Data Collection

Focus group interviews are selected because it 

allow for a deeper understanding of the 

counternarratives of students of color. We will use 

focus groups primarily to explore the various 

perspectives of the research participants as they 

build on each other’s ideas and concepts in 

response to our interview questions (Patton, 1987). 

The focus group interviews will comprise of four 

groups of 6-8 individuals from each subgroup and 

will be 1.5 - 2 hours in length.

Protocol

- Open-ended, semi-structured focus group 

interview guide

- Designed to understand how students of 

color develop resiliency when faced with 

negative racial climate at 4-year public 

universities

- Considered results from quantitative data, 

as well as literature on educational 

experiences and academic success of 

students of color,  critical race theory, and 

anti-deficit achievement framework



Data Analysis

Quantitative

● Utilize t-test analysis to access the 

differences in means scores between 

groups 

● Utilize hierarchical linear regression to 

determine which variables have predictive 

power of academic success 

Qualitative

● Code data and identify themes of 

participants 

● Utilize results from hierarchical linear 

regression to inform themes of 

participants 

● Data will be transcribed



Limitations

● Participants for study are self 

selected and may not be an 

accurate depiction of 

experiences of students of 

color 

● Sample size may not be 

representative of larger 

population depending on who 

decides to participate and who 

has access to public 

universities used for this study 
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